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
The Effective Correlation between L2 Self-Confidence 
and Self-Evaluation of L2 Speaking Skills
Brian WOJTOWICZ
This paper details the results of a research project that focused on 
the following three research questions concerning L2 learner self-
confidence awareness: 1) Are students aware of the importance of 
self-confidence in their L2 learning efforts? 2) Does self-analysis of 
L2 speaking skills result in self-recognizable L2 speaking 
improvement? 3) To what extent is self-confidence a recognizable 
variable in students’ L2 learning behavior in relation to self-
evaluation of L2 speaking skills? Research results were obtained 
through analysis of students’ questionnaire responses to their self-
evaluated paired L2 discussions with emphasis on identifying 
personal satisfaction of communicative output, individual strengths, 
weaknesses, desired improvements, and achieved improvements. 
Research results indicated that learner self-evaluative analysis of 
videoed L2 conversations positively affected L2 self-confidence 
levels and effectively improved learner self-perceived L2 speaking 
skills. Furthermore, the research findings positively conclude that 
there is evidence of a distinct correlation between L2 self-
confidence and self-evaluation of L2 speaking skills that result in 
improved L2 speaking performance.
INTRODUCTION
 Second language (L2) teachers generally understand the importance of self-
confidence in relation to L2 acquisition and communicative competence 
improvement. However, are L2 learners themselves aware of the significance of 
self-confidence’s role in L2 acquisition?  In order to answer this pre-research 
question, surveys were distributed to students in a variety of EFL classes at a 
Japanese university in Hyogo, Japan. One section of the survey required students to 
answer questions using a Likert scale from 1 to 10, where 1 signified not important 
and 10 signified extremely important, to express how significant they thought each 
of the following aspects of second language learning were for them: a) 
pronunciation, b) speaking quickly, c) speaking in complete sentences, d) speaking 
with perfect grammar, e) having confidence in yourself while communicating, f) 
trying to make the listener understand your message even if grammar, vocabulary, 
and pronunciation are not perfect, g) having casual conversations in one big group 
(4 – 8 people), h) having casual conversations in pairs, and i) written grammar 
activities in the textbook or handouts. In relevance to this paper, attention focuses 
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solely on survey results for: e) having confidence in yourself while communicating.
 Surveys were completed in 22 classes by 379 students from September 
2014 to September 2016. Surveys were conducted at the beginning of either the first 
or second semester and students in the surveyed classes varied from first year 
students to fourth year students with the majority being first year students. Survey 
results are displayed in Table 1 below, where the 1 through 10 in the second row 
represent the Likert scale scores and the totals below each Likert scale number 
represents the amount of times that number was selected by surveyed students.  
TABLE 1
L2 Confidence Importance Survey Results

How important is having confidence in yourself while communicating?
Class
Likert Scale Answer Score Range Total
Students
1 2 3 4 5 6 7 8 9 10
Students 
in 1
st
 Year 
Classes
5 12 11 10 23 30 43 78 41
10
1
354
Students 
in Mixed 
Year 
Classes
0 0 1 0 0 1 1 5 6 11 25
Total 
Students
5 12 12 10 23 31 44 83 47
11
2
379
Totals (%) 1 3 4 3 6 8 11 22 13 29 

 Survey results clearly show that students are in fact predominantly aware of 
the importance self-confidence has in relation to successful L2 acquisition since the 
majority of the survey respondents regarded self-confidence while communicating 
as being very or extremely important. Over 80% of the 379 survey respondents 
rated its importance six or higher on a Likert scale with a maximum ranking of ten, 
while only a minority percentage, under 20%, gave it a less important ranking of 
five or less.

BACKGROUND
 Generally, L2 teachers and most L2 students comprehend the influence self-
confidence has on L2 acquisition and improvement. Literature on this topic supports 
the widely held notion that self-confidence is an imperative aspect of L2 acquisition 
and high levels of self-confidence tend to effectively coincide with speaking 
performance ability (MacIntyre, Célment, Dornyei, & Noels, 1998; MacIntyre, 
Noels, & Clément, 1997; Park & Lee, 2005). More specifically, Heyde’s (1977) 
research involving L2 learners of English revealed a connection between high 
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scores on self-confidence tests and more proficient L2 spoken performance. Phillips 
(1992) conducted research involving L2 learners of French that also showed a 
distinct correlation between self-confidence and speaking performance on oral test 
results. Dewaele (2002) found that trilingual language learners in Belgium that 
displayed more extroversion personality traits in their L1 were more confident 
speaking additional languages and thus revealed that introversion behavioral 
attitudes correlate with communication anxiety and spoken output performance. 
 Research examining the interrelationship between self-confidence, L2 oral 
performance and communicative competence is extensive (Clément, 1980, 1986; 
Clément, Dörnyei, & Noels, 1994). However, the majority of the research focuses 
on self-confidence in relation to self-esteem, motivational factors, and anxiety 
issues that cause L2 learner pre-existing positive/negative attitudes towards 
language learning and achieved L2 ability/inability as is evident in the previously 
mentioned literature examples. Furthermore, much of the literature on L2 
acquisition in relation to anxiety pertains to lack of self-confidence resulting in low 
speaking proficiency levels, disfluent spoken output, awkward silences, and failed 
communicative interactions (Aida, 1994; Gardner & Clément, 1990; Horwitz, 2000; 
MacIntyre & Gardner, 1991). In other words, as Brown (2000, p. 150) explains, 
“the construct of anxiety plays an important affective role in second language 
acquisition.”
 One existing complication regarding self-confidence research is that 
numerous definitions are available; therefore, identifying aspects of self-confidence 
that seem to have a direct relation to L2 acquisition are essential so researchers 
investigating the effects of self-confidence on L2 learners can conduct a more 
practicable exploration of the field. MacIntyre et al. (1998) explain that L2 self-
confidence “corresponds to the overall belief in being able to communicate in the 
L2 in an adaptive and efficient manner” (p. 551). They expand this definition by 
explaining that L2 self-confidence can be further broken down into two distinct 
classifications worthy of investigation: “The first component is cognitive and 
corresponds to the self-evaluation of L2 skills, a judgment made by the speaker 
about the degree of mastery achieved in the L2. The second component is affective 
and corresponds to language anxiety, specifically, the discomfort experienced when 
using a L2” (MacIntyre et al., 1998, p. 551). 
 There is an abundance of research exploring both components of self-
confidence identified by MacIntyre et al. (1998). Most notably, MacIntyre and 
Gardner (1989) explained that not only can confident self-assessment directly 
correlate positively with self-improved linguistic capabilities, but anxious learner 
self-assessment can also reinforce self-perceived limitations causing demotivation. 
However, the self-evaluation component of the data is frequently obtained from 
questionnaires asking L2 learners to measure or rank their self-perceived L2 
abilities according to predetermined beliefs (Clément, Gardner, & Smythe, 1980; de 
Saint Léger & Storch, 2009). MacIntyre, Noels, and Clément, (1997) explain that 
self-evaluation can be problematic since sometimes L2 learners “can underestimate 
or overestimate their language ability” (p. 267); however, “given appropriate, 
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specific assessment tools, learners should be able to accurately rate their own 
abilities” (p. 267). 

METHODOLOGY
Purpose
 Measuring or quantifying something as subjective and emotional as self-
confidence is challenging and the results may be fallible. The researcher decided to 
analyze and compare two self-reflective video analysis post-video-viewing student 
questionnaires as the primary data source for this research project. The 
Questionnaires (Appendix 1 and Appendix 2) included both quantitative and 
qualitative questions. L2 student participants self-evaluated their L2 speaking 
performance with emphasis on identifying personal satisfaction of communicative 
output, individual speaking strengths, weaknesses, desired improvements, and 
achieved improvements at both the beginning and end of one fourteen week 
semester during the second semester of a two semester English course.
 Data was collected and analyzed in this research project to provide possible 
answers to the following two research questions composed in specific relation to 
MacIntyre et al.’s (1998) first component of self-confidence which corresponds to 
“the self-evaluation of L2 skills, a judgment made by the speaker about the degree 
of mastery achieved in the L2” rather than focusing on the second component of 
self-confidence affectively relating to language anxiety causing L2 acquisition 
problems:
1. Does self-analysis of L2 speaking skills result in self-recognizable L2 
speaking improvement?  
2. To what extent is self-confidence a recognizable variable in students’ L2 
learning behavior in relation to self-evaluation of L2 speaking skills?  

Participants
 The fourteen students involved in this small-scale research project were 
Japanese (L1) native speakers studying English (L2) as a foreign language at a 
private university in Hyogo, Japan. All students were sociology majors enrolled in 
an integrated skills course with heavy emphasis on speaking and communicative 
competence that met for three 90-minute lessons per week, for a total of 28 weeks 
over two semesters. The first half of the course was conducted while students were 
in the second semester of their first year (Fall 2014) and concluded in the first 
semester of their sophomore year (Spring 2015). Classes were streamed according 
to the results of TOEIC proficiency tests conducted while students were in their first 
semester of their freshmen year. The TOEIC score range for all research 
participants was between 555 and 600. 

DATA COLLECTION PROCEDURES
Video Recordings
 Although not much research has been conducted on the importance of using 
L2 learner video self-evaluation procedures, students can benefit from repeatedly 
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watching their own L2 speaking performances since they have the opportunity to 
view and self-analyze themselves and their speaking partner repeatedly at their own 
leisure, consequently, allowing them to directly notice weaknesses and strengths 
and ultimately boost self-confidence through self-recognizable improvements 
noticed after viewing and analyzing their own spoken performances (Kirkgoz, 
2011).
 For this research project, students were paired up with a self-selected 
speaking partner. All participants knew each other in that they had completed over 
fifty 90-minute English classes together before their first paired discussion was 
recorded. Students engaged in what the researcher refers to as “Free Talk” 
discussions where participants are not given any task or topic for discussion, but 
rather they simply engage in natural conversation. Participants were familiar with 
this type of “Free Talk” activity since they had regularly participated together in 
them during the previous semester’s classes (Fall, 2014). For their videoed 
discussions, they spoke together uninterrupted in isolation for fifteen minutes once 
at the beginning of the semester (late April 2015) and again with the same partner at 
the end of the semester (early July 2015). Students were informed that the recording 
would not be graded and it was not a speaking test, in order to capture as natural a 
casual speaking atmosphere as possible under recording conditions.
Self-Evaluation Questionnaires
 Students were given a digital copy of their first conversation recording to 
self-watch outside of class time and then complete a questionnaire (Appendix 1) 
asking them to identify overall satisfaction, strengths, weaknesses, and areas 
needing improvement. Completed questionnaires were submitted to the researcher 
and not initially returned back to the students. After the second video recording 
sessions, the process was repeated with a similar questionnaire (Appendix 2) which 
replaced the “areas needing improvement” question with a “noticed improvements” 
question. After the second questionnaires were collected and results recorded by the 
researcher, both data sets were returned to the participants for their own perusal. 
Since participants did not have their original questionnaire results from the first 
recording sessions when they completed the second video self-evaluative 
questionnaire, it is believed by the researcher that results of the second session were 
not influenced directly by the first session and that any improvements indicated 
would have been authentic and produced without bias.

DATA ANALYSIS RESULTS 
Questionnaire Data Analysis
 Even though the questionnaires included numerous categorical topics of L2 
strengths and weaknesses worthy of analysis and interpretation, for the purpose of 
this research project, data results focused primarily on the student responses to the 
self-confidence component of the questionnaires and the data was analyzed by the 
researcher in relation to the two research questions aforementioned in the Purpose 
section of this research paper. Content analysis, however, did not solely focus on 
quantitative data numerical counts, but analysis and observations also commented 
on evident themes and trends noticeable in the holistic nature of the data  
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tabulations. Tally charts were used to categorize and organize quantitative results 
and qualitative analysis of the open-ended responses were also evaluated so that 
recurrent themes could be identified and explained in relation to the research 
questions.
Questionnaire: Question 1 
 The first questions on both questionnaires (Appendix 1 & Appendix 2) were 
the same: How satisfied were you with your conversation? 1 being not satisfied at 
all and 10 being extremely satisfied. Table 2 below shows a comparison of the 
results of both the first and second questionnaires. The student identified as S1 for 
Video #1 was the same student (S1) for Video #2 and this pattern continued for all 
fourteen respondents in Table 2 and all subsequent tables.

TABLE 2
Conversation Satisfaction Questionnaire Results

Student
Video #1 
(April 2015)
Video #2 
(July 2015)
Difference
S1 6 7 +1
S2 5 7 +2
S3 5 5 0
S4 4 6 +2
S5 8 10 +2
S6 5 6 +1
S7 7 8 +1
S8 6 4 -2
S9 1 4 +3
S10 6 7 +1
S11 4 7 +3
S12 5 8 +3
S13 7 7.5 +0.5
S14 7 8 +1
Total Average 5.43 6.75 +1.32

Preferred results were achieved since, as the data results reveal, there was an overall 
noticeable increase in the self-perceived satisfaction of students’ speaking 
performance when comparing first and second video self-observations. Self-
evaluations by all students except two showed an increase in L2 spoken output 
performance satisfaction and can therefore be interpreted as relating to an increase 
in L2 speaking self-confidence.
Questionnaire: Question 2
 The second questions on both questionnaires (Appendix 1 & Appendix 2) 
were also identical. Respondents were required to self-select their speaking 
strengths from a list of thirteen topics (intonation, pronunciation, speed, vocabulary, 
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grammar, starting the conversation turns, ending the conversation turns, changing 
the topic, gestures, eye contact, discourse marker usage, helping their partner, and 
speaking confidence). An open-ended question asking what they liked about their 
conversation performance was also asked afterwards. 
 It is difficult to analyze the individual results of this question conclusively 
since no maximum or minimum amount of selections were given in the instructions 
to the respondents, therefore, participants could choose as many of the thirteen 
topics as they desired. However, in regards to overall quantity of strengths chosen, 
there was an evident increase in total number of strengths identified in the second 
video questionnaire results. See Table 3 below for details.

Table 3
Number of Strengths Identified

Student
Video #1 
(April 2015)
Video #2 
(July 2015)
Difference
S1 2 1 -1
S2 1 1 0
S3 2 6 +4
S4 2 4 +2
S5 1 4 +3
S6 1 3 +2
S7 2 3 +1
S8 3 3 0
S9 2 3 +1
S10 2 3 +1
S11 1 2 +1
S12 2 2 0
S13 5 5 0
S14 3 5 +2
Total Amount 29 45 +16
Average per 
student
2.07 3.2 +1.13

 Since the students were unable to check their first questionnaire responses 
when they made their second questionnaire answers two months afterwards, it can 
be assumed that the increase in amount of noticeable strengths identified by 
students is relevant and accurately represents a self-noticeable improvement of their 
speaking performance. 
 When analyzing the data in specific relation to the choice of Speaking 
Confidence being selected as a L2 strength, it was chosen three times by students in 
the first round of questionnaires and drastically increased to nine total selections in 
the second batch of survey results. Table 4 below displays the complete results. 
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
TABLE 4
Speaking Confidence Selected as a Strength

Student
Video #1 
(April 2015)
Video #2 
(July 2015)
S1 No Yes
S2 Yes Yes
S3 No No
S4 No Yes
S5 Yes Yes
S6 No Yes
S7 No No
S8 No Yes
S9 No No
S10 No Yes
S11 No No
S12 No No
S13 Yes Yes
S14 No Yes
Totals
3 Yes 9 Yes
11 No 5 No

The three students who self-selected Speaking Confidence as a strength on 
their first questionnaire, all self-selected it again on their second questionnaire. 
Most impressive was that six students who did not identify Speaking Confidence as 
a strength on the first questionnaire recognized it as a strength in their second video 
self-analysis. This is a significant increase since the category of Speaking 
Confidence had the largest increase of selection differentiation (+6) of all thirteen 
topics available for selection on the questionnaire. Ultimately, this allows for the 
researcher to strengthen his belief that there is a relevant correlation between L2 
self-confidence improvement and self-evaluation of L2 speaking performance.
Question 2 Qualitative Response Results
 Even though one-to-one interviews with participants were not conducted, 
qualitative data existed since questionnaire respondents were asked to write open 
responses about what they liked about their speaking performance. The following 
three comments made by students on the second questionnaire show that some 
students found a direct relation between self-evaluation and improved self-
confidence attitude and L2 speaking skills: 
 
“I can speak a lot in this class, so I could get my speaking confidence a little. 
I’ll try more to improve my English skill” (S1),
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“We understood our speaking skill were improved” (S5)
“I’ve had speaking confidence gradually because I’ve spoken in English in this 
class for one year” (S6)  
 
It can be generalized that (S5)’s comment refers to her understanding that her 
speaking performance improved from having watched and self-evaluated her two 
conversation videos. (S1) and (S6)’s comments are in specific relation to the 
abundance of L2 speaking time made available in class throughout the entire year, 
however, their recognition of their actual improvement can presumably be from 
actually watching themselves use their L2 and self-evaluate their speaking 
performances.
Questionnaire: Question 3
 The third question was also replicated on both questionnaires (Appendix 1 
& Appendix 2). Respondents were required to self-select their speaking weaknesses 
from the same list of topics as Question #2 (intonation, pronunciation, speed, 
vocabulary, grammar, starting the conversation turns, ending the conversation turns, 
changing the topic, gestures, eye contact, discourse marker usage, helping their 
partner, and speaking confidence) with the addition of the fourteenth category of 
Use of Japanese. Following that was an open-ended question asking what they 
disliked about their conversation performance. 
 
Table 5
Number of Weaknesses Identified

Student
Video #1 
(April 2015)
Video #2 
(July 2015)
Difference
S1 2 1 -1
S2 5 2 -3
S3 5 3 -2
S4 5 4 -1
S5 2 4 +2
S6 3 2 -1
S7 4 2 -2
S8 3 2 -1
S9 5 3 -2
S10 7 6 -1
S11 1 1 0
S12 3 3 0
S13 2 2 0
S14 3 3 0
Total Amount 50 38 -12
Average per 
student
3.6 2.7 -0.9
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 As with Question #2, students had no restrictions regarding the amount of 
weaknesses they could select from the 14 choices. Table 5 below shows the 
complete quantitative results for amount of weaknesses identified for both video 
session questionnaires.The researcher was able to achieve desired results again for 
Question #3 because the number of weak areas self-identified in the second 
questionnaire noticeably lessened from the first questionnaire. A total of 50 
categorical weaknesses were self-selected in the first batch of questionnaires; 
however, two months later, after students were videoed again, the number of self-
selected weaknesses decreased by twelve for a total of thirty-eight selections. There 
was a reduction of 0.9 in total per student since the number of selected weakness 
areas for the first batch of data responses was 3.6 per student whereas the total 
average per student was 2.7 for the second data collection period.
 After analyzing the data in specific relation to the choice of Speaking 
Confidence being selected as a L2 weakness, it was chosen four times by students in 
the first round of questionnaires and this number decreased to only one in the 
second batch of survey results. Table 6 below displays the complete results.

TABLE 6
Speaking Confidence Selected as a Weakness

Student
Video #1 
(April 2015)
Video #2 
(July 2015)
S1 No No
S2 No No
S3 No No
S4 No No
S5 No No
S6 Yes No
S7 Yes No
S8 Yes No
S9 Yes Yes
S10 No No
S11 No No
S12 No No
S13 No No
S14 No No
Totals
4 Yes 1 Yes
10 No 13 No

Preferred results from the data collected were obtained again. To further support the 
accuracy of the researcher’s assumption that L2 self-assessment resulted in 
improved L2 speaking skills, the data results from the first questionnaire’s Question 
#3 coincided with the first questionnaire’s Question #2 results in that the four 
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students who selected Self-confidence as a weakness in Question #3 did not select 
Self-confidence as a strength for Question #2. This consistency in responses could 
be attributed to students candidly answering the questionnaire. Furthermore, the 
only student (S9) to select Self-confidence as a weakness in the second 
questionnaire’s Question #3, also did not select Self-confidence as a strength for the 
second questionnaire’s Question #2. Two of the four respondents who chose Self-
confidence as a weakness on the first questionnaire’s Question #3 also selected Self-
confidence as a strength on the second questionnaire’s Question #2 to further 
strengthen the researcher’s belief that self-evaluation of L2 speaking can positively 
result in improved self-confidence levels.
Question 3 Qualitative Response Results
 Since few of the selections for Question #3 on both questionnaires were 
Speaking Confidence, there is little qualitative feedback directly related to self-
confidence. One comment was written by (S6) on the first questionnaire; however, 
it was made in relation to lacking vocabulary confidence: “I still use Japanese. I 
really want not to use Japanese but I don’t have confidence about my skill of 
vocabulary, so I sometimes use Japanese carelessly.” Even though the comment 
was made specifically about L2 vocabulary confidence, this is an important 
comment since it shows how all aspects of L2 speaking performance can be 
individually affected by self-confidence; moreover, it can be assumed that referring 
to L2 self-confidence as a single variable is unrealistic. For as many categories of 
L2 speaking skills that can be identified, there is surely an individual self-
confidence component for each of them. Consequently, a lack in self-confidence 
with any one L2 area can negatively affect speaking performance, as was evident 
from (S6)’s comment about L1 interference being caused by L2 low self- 
confidence.
Questionnaire: Question #4
 The fourth and final questions on both questionnaires were slightly different 
from one another. The first questionnaire’s final question asked students to self-
select the areas of their speaking skills they wanted to improve from a list of the 
same fourteen topics from Question #3 (intonation, pronunciation, speed, 
vocabulary, grammar, starting the conversation turns, ending the conversation turns, 
changing the topic, gestures, eye contact, discourse marker usage, helping their 
partner, use less Japanese, and speaking confidence). Following that was another 
open-ended question asking for written comments about their choices.
 The second questionnaire’s final question was similarly structured but 
asked respondents to self-select the areas of their speaking skills they thought they 
had improved in since the beginning of the semester (April’s video self-evaluation 
recording) from the same 14 categories (intonation, pronunciation, speed, 
vocabulary, grammar, starting the conversation turns, ending the conversation turns, 
changing the topic, gestures, eye contact, discourse marker usage, helping their 
partner, use less Japanese, and speaking confidence). They were also asked to write 
any final comments on their self-recognized areas of improvement.
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 Data was quantified and analyzed according to the amount of times 
respondents chose Self-confidence as one of their choices for Question #4 on both 
self-evaluative questionnaires. The results are displayed in Table 7 below.


TABLE 7
Speaking Confidence Improvement

Student
Video #1 (April 2015)
Want to Improve 
Speaking Confidence
Video #2 (July 2015) 
Self-Identified 
Improved Speaking 
Confidence
S1 Yes Yes
S2 No No
S3 No No
S4 No Yes
S5 No Yes
S6 No No
S7 Yes No
S8 Yes Yes
S9 Yes No
S10 No Yes
S11 No No
S12 No Yes
S13 Yes No
S14 No Yes
Totals
5 Yes 7 Yes
9 No 7 No

Since the fourth questions were completely different, the data analysis has evident 
limitations in that direct quantitative increases or decreases between the two answer 
sets cannot be compared to support claims made in this research project about the 
correlation between L2 self-evaluations, L2 self-confidence, and L2 speaking 
performance improvement, as they were for the three previous questionnaire 
questions. No concrete correlations can be made between the “yes” and “no” 
answers provided by respondents in both questionnaires; however, certain 
qualitative patterns can be referred to in relation to the aims of this research project, 
as well as separate quantitative analysis of both Question #4s.
 The first questionnaire’s Question #4 responses show that a minority, only 
five of fourteen (36%), students chose Speaking Confidence as an area needing 
improvement. However, of all fourteen possible topical choices participants could 
have self-selected, Speaking Confidence was the 5
th
 most chosen at 36%. Therefore, 
Question #4 can be individually quantified for analysis and the results show that a 
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substantial amount of L2 learners in this research project favorably desired to 
improve their speaking confidence in the hopes of improving their L2 speaking 
performance.
 As for the second questionnaire’s Question #4, exactly half of the 
respondents, seven of fourteen (50%), recognized Speaking Confidence as an area 
they feel they had improved in after watching their second conversation video. 
Speaking Confidence, along with Discourse Markers were tied for the most selected 
area of noticeable improvement with seven selections each. Therefore, half of the 
respondents specifically claimed that they noticed an improvement in their speaking 
confidence.
Question 4 Qualitative Response Results
 Student (S6) commented that his lack of L2 vocabulary self-confidence was 
forcing him to use more Japanese while conversing in English (L2) in the first 
questionnaire’s Question #4 response: “If I have confidence about vocabulary, the 
time of using Japanese becomes less” (S6). Since he wrote this in response to how 
he wanted to improve, it can be suggested that the self-evaluation of his speaking 
performance made it more evident to him that his L1 usage was hindering his L2 
speaking performance and to improve in his speaking he didn’t necessarily need a 
more extensive vocabulary bank, but rather he simply realized he just needed more 
confidence in his vocabulary usage.
 One other student (S1) also commented on self-confidence’s 
interrelationship with L2 speaking performance for this question in the first 
questionnaire because she wrote “I want to make better my speaking confidence, so 
I have to improve my conversation skill”.
 For the second questionnaire’s Question #4’s open question responses, four 
students wrote comments pertaining to the Speaking Confidence category as an area 
they felt they had improved in after watching and self-analyzing their two videoed 
conversations: 

I could improve my speaking confidence in this class and I tried to speak in 
English as much as possible. I could get speaking confidence, so maybe I will 
be able to improve more. (S1) 

My speaking became better. I think free speaking time made it improve. 
Speaking confidence was also become better because of free speaking. (S4)
 
At the beginning of this class, I didn’t have confidence anything, but now I 
become have a little confidence. (S10) 

I think that I’ve been improving my speaking confidence. It is thanks to 
speaking time everyday. (S14) 

As with some of the qualitative response made for Question #1 on the second 
questionnaire, these four comments for Question #4 on the second questionnaire 
acknowledged L2 self-confidence and L2 speaking performance improvements in 
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relation to extensive amounts of class time spent freely speaking throughout the 
entire two-semester course. However, it can be logically argued that these 
revelations were influenced by students noticing their overall speaking performance 
quality improve after self-analyzing their two videoed conversations from the 
second semester of their year long, two semester, L2 English course.

RESEARCH QUESTIONS DISCUSSION
Does self-analysis of L2 speaking skills result in self-recognizable L2 speaking 
improvement? 
 Since all but two (86%) of the fourteen respondents graded their overall 
speaking performance satisfaction (Question #1 on both questionnaires) higher after 
watching and evaluating their second (July) videoed conversation without having 
had access to the results of their previous video self-evaluation grading (April), 
shows that there was definitely self-recognizable L2 speaking improvement for 
most of the research participants. Whether or not actual authentic improvement 
occurred in the short three months between videoed conversations, the majority of 
students themselves self-identified an improvement in their overall L2 speaking 
satisfaction and it is thus believed by the researcher that they also felt that an 
improvement in L2 speaking skills had occurred too.
 The fact that not only the total amount of L2 speaking strengths (Question 
#2 on both questionnaires) and the average amount chosen per student increased 
from the first self-evaluation responses to the second, but also the total amount of 
L2 speaking weaknesses (Question #3 on both questionnaires) and average amount 
selected per student decreased from the initial questionnaire responses to the second 
batch, suggests that L2 self-analysis does improve L2 speaking skills. 
To what extent is self-confidence a recognizable variable in students’ L2 
learning behavior in relation to self-evaluation of L2 speaking skills? 
 When compared to the other twelve and thirteen categorical variables used 
in the questionnaires, Speaking Confidence had a prominent relevance in students’ 
answer choices. The category with the largest increase in the amount of times 
selected as a strength (Question #2 on both questionnaires) from questionnaire #1 to 
questionnaire #2 was Speaking Confidence. Furthermore, only one student selected 
Speaking Confidence as a weakness (Question #3 on both questionnaires) after 
viewing their second (July) video. An improvement in L2 learner self-confidence 
and speaking skills is evident in the overall questionnaire self-evaluation responses 
because, along with Discourse Marker Use, Speaking Confidence was selected the 
most often as an improved area after participants viewed their second conversation 
video.
 It is also assumed by the researcher that self-confidence levels will have 
elevated even further after students received back both of their own self-evaluation 
questionnaire responses because they will have seen for themselves how they 
improved according to their own perceptive judgments, rather than just being told 
they have improved by their teacher.

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CONCLUSION
 Since self-confidence is integral to being a successful second language 
learner (Brown, 1973), and self-evaluating one’s own L2 abilities has a direct 
influence on high self-confidence attitudes required for efficient L2 communication 
(MacIntyre et al., 1998), having students self-evaluate their own L2 strengths, 
weaknesses, areas needing improvement, and areas thought to have improved by 
viewing and self-analyzing their own video recorded conversations is an effective 
method to enhance L2 self-confidence and ultimately improve L2 speaking skills. 
 Admittedly, the quantitative and qualitative findings from this research 
project are limited since they are specific to a small amount of participants and it 
would be presumptuous to assume that these restricted results are universal for L2 
language learners in general. However, the findings do conclusively answer the 
research questions and support the researcher’s claims that L2 self-confidence and 
L2 speaking skills can be improved through learner self-evaluation procedures as 
were conducted in this research project.
 Results of this study are significant because participants were not self-
evaluating their opinions or ideas about their L2 abilities and inabilities, but rather, 
the students were watching themselves engaged in authentic, self-directed free-
flowing conversations and self-evaluating their own L2 speaking performance. In 
conclusion, the data analysis and research results have suggested that self-analysis 
of L2 speaking skills can definitely result in self-recognizable L2 speaking 
improvement, and self-confidence is an obvious recognizable variable in students’ 
L2 learning behavior in relation to self-evaluation of L2 speaking skills.

 
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APPENDIX 1: Questionnaire #1 (April)
Name: ______________________    Date:       April 2015
Partner: ____________________    

After watching the video, please write some comments for each question. 

1. How satisfied were you with your conversation? 1 being not satisfied at all and 10 being   
    extremely satisfied.

      1----------2----------3----------4----------5----------6----------7----------8----------9----------10

2. What were the strong points you noticed about yourself? Circle any topics. You can write more     
    specific information below or write any other comments about your strengths during this   
    conversation. What did you like about your speaking?

 Intonation Pronunciation Speed      Vocabulary
 Grammar  Starting   Ending      Changing the Topic
 Gestures  Eye Contact Discourse Markers
 Helping your Partner  Speaking Confidence
*Space was provided here for hand written open responses*
3. What were the weak points you noticed about yourself? Circle any topics. You can write more  
    specific information below or write any other comments about your weaknesses during this 
    conversation. What did you not like about your speaking?

 Intonation Pronunciation Speed      Vocabulary      
 Grammar  Starting   Ending      Changing the Topic
 Gestures  Eye Contact Discourse Markers
 Use of Japanese  Helping your Partner      Speaking Confidence
*Space was provided here for hand written open responses*
4. After watching this video, what do you want to improve? *Open responses were written below*

 Intonation Pronunciation Speed  Vocabulary
 Grammar  Starting   Ending  Changing the Topic 
 Gestures  Eye Contact Discourse Markers
 Use less Japanese  Helping your Partner  Speaking Confidence  
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APPENDIX 2: Questionnaire #2 (July) 
Name: ______________________    Date:       July 2015
Partner: ____________________    

After watching the video, please write some comments for each question. 

1. How satisfied were you with your conversation? 1 being not satisfied at all and 10 being 
     Extremely satisfied.

      1----------2----------3----------4----------5----------6----------7----------8----------9----------10

2. What were the strong points you noticed about yourself? Circle any topics. You can write more 
     specific information below or write any other comments about your strengths during this 
     conversation. What did you like about your speaking?

 Intonation Pronunciation Speed      Vocabulary      
 Grammar  Starting   Ending      Changing the Topic
 Gestures  Eye Contact Discourse Markers
 Helping your Partner  Speaking Confidence
*Space was provided here for hand written open responses*
3. What were the weak points you noticed about yourself? Circle any topics. You can write more 
     specific information below or write any other comments about your weaknesses during this 
     conversation. What did you not like about your speaking?

 Intonation Pronunciation Speed           Vocabulary      
 Grammar  Starting   Ending      Changing the Topic
 Gestures  Eye Contact Discourse Markers
 Use less Japanese  Helping your Partner  Speaking Confidence        
*Space was provided here for hand written open responses*
4. After watching this video, what areas do you think you improved in and how have you 
    improved since April? *Open responses were written below*

 Intonation Pronunciation      Speed  Vocabulary   
 Grammar  Starting        Ending Changing the Topic 
 Gestures  Eye Contact Discourse Markers
 Use less Japanese  Helping your Partner  Speaking Confidence        
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